
 

 



 SEARCH   CURRENT ARCHIVES FOR AUTHORS ABOUT 

HOME  Editorial Team

Editorial Team

Editor-in-Chief

Dominik May, University of Georgia, United States

Executive Editor

Michael E. Auer, CTI Frankfurt/Main - New York - Vienna - Bangalore

Associate Editors-in-Chief

Martin Ebner, TU Graz, Austria
Mohammad Khalil, University of Bergen, Norway

Associate Editors

Stamatios Papadakis, School of Education, University of Crete, Greece
Neelakshi Chandrasena Premawardhena, Department of Modern Languages, University of Kelaniya, Sri Lanka
Seshasai Srinivasan, McMaster University, Canada
Valerie Varney, Cologne University of Applied Science TH Köln, Germany
Xiaodong Zhang, Beijing Foreign Studies University, China

Technical Editor

Sebastian Schreiter, Lagorce, France

Editorial Board

A. Y. Al-Zoubi, Princess Sumaya University for Technology, Jordan
Gerald Friedland, International Computer Science Institute, Berkeley (CA), USA
Jesus Garcia, Universidad de Alcala, Spain
Andreas Holzinger, Medical University Graz, Austria
George S. Ioannidis, University of Patras, Greece (Professor) "The Science Laboratory" - (Head of), Greece
Andreja Istenič, University of Ljubljana, Slovenia University of Primorska, Slovenia University of North Texas,
US
Barbara Kerr, Ottawa University, Canada
Lars Knipping, TU Berlin, Germany, Germany
Massimo Marchiori, World Wide Web Consortium (W3C) at MIT, USA and University of Venice, Italy
Andreas Pester, Carinthia University of Applied Sciences, Austria
Rob Reilly, University of Memphis and MIT Media Lab, USA
Cornel Samoila, Transilvania University Brasov, Romania
Gabriel Yue, IETI, Hong Kong
Mario Žagar, University of Zagreb, Croatia

/ INFORMATION

For Readers

For Authors

For Librarians

OTHER JOURNALS

Your article doesn't fit this journal's

scope? Have a look at our other

journals: https://online-journals.org

International Journal of Emerging Technologies in Learning (iJET) – eISSN: 1863-0383

Indexed in Elsevier Scopus, Ei Compendex, IET Inspec, EBSCO, DOAJ, dblp, LearnTechLib.
Long-term archiving is assured by Portico. Plagiarism check by iThenticate. Published under CC-BY.

 Register Login

https://online-journals.org/index.php/i-jet/index
https://online-journals.org/index.php/i-jet/search
https://online-journals.org/index.php/i-jet/issue/current
https://online-journals.org/index.php/i-jet/issue/archive
https://online-journals.org/index.php/i-jet/index
https://online-journals.org/index.php/i-jet/information/readers
https://online-journals.org/index.php/i-jet/information/authors
https://online-journals.org/index.php/i-jet/information/librarians
https://online-journals.org/
https://online-journals.org/index.php/i-jet/about/aboutThisPublishingSystem
https://www.scopus.com/sourceid/21100197967
https://www.elsevier.com/__data/assets/pdf_file/0011/56378/Ei-Compendex-factsheet.pdf
https://www.theiet.org/publishing/inspec/inspec-content-coverage/
https://www.ebscohost.com/titleLists/egs-coverage.htm
https://www.doaj.org/toc/1863-0383
https://dblp.uni-trier.de/db/journals/ijet/
https://www.learntechlib.org/j/I-JET/
https://www.portico.org/
https://www.ithenticate.com/
https://creativecommons.org/licenses/by/3.0/at/deed.en
https://online-journals.org/index.php/i-jet/user/register
https://online-journals.org/index.php/i-jet/login


 SEARCH   CURRENT ARCHIVES FOR AUTHORS ABOUT 

HOME  ARCHIVES  Vol. 15 No. 05 (2020)

Vol. 15 No. 05 (2020)

PUBLISHED: 2020-03-13

/ /

The Effectiveness of a 3D-Virtual Reality Learning Environment (3D-VRLE) on the Omani Eighth Grade
Students’ Achievement and Motivation towards Physics Learning

 PDF

Study of the Self-Determined Motivation among Students in the Context of Online Pedagogical Activities

 PDF

The Use of Technology in Dyslexia: An Analysis of Recent Trends

 PDF

An Interactive e-Book for Physics to Improve Students' Conceptual Mastery

 PDF

Knowledge Management and E-Learning Effectiveness: Empirical Evidence from Jordanian Higher
Education Institutions

 PDF

Implementing E-Learning-Based Virtual Laboratory Media to Students' Metacognitive Skills

 PDF

A Framework to Leverage and Mature Learning Ecosystems

 PDF

Factors Influencing Intention to Use Web 2.0 in Indonesian Vocational High Schools

 PDF

ePortfolio and Service-Learning: A Tale of Two Cities Connected by Two High-Impact Practices

 PDF

A Performance Analysis Model for the Training and Education of Information Security Talents

 PDF

The Learning Method of Peer Review in College English Writing Course

 PDF

Knowledge Structure Analysis on Educational Technology Based on Citation Analysis

 PDF

PAPERS

Asmaa Y. Al Amri, Mohamed Eltahir Osman, Ali Sharaf Al Musawi pp. 4-16



Ghizlane Chemsi, Mounir Sadiq, Mohamed Radid, Mohammed Talbi pp. 17-29



Nilgun Degirmenci, Basak Baglama, Yucehan Yucesoy pp. 30-39



Ahmad Harjono, Gunawan Gunawan, Rabiatul Adawiyah, Lovy Herayanti pp. 40-49



Mohamad Noor Salih Al-Jedaiah pp. 50-62



Irfan Yusuf, Sri Wahyu Widyaningsih pp. 63-74



William Derek Redmond, Leah P. Macfadyen pp. 75-99



Lantip Diat Prasojo, Akhmad Habibi, Amirul Mukminin, Sofyan Sofyan, Boy Indrayana, Kaspul Anwar pp. 100-118



Monika Ciesielkiewicz, Clarence Chan, Guiomar Nocito pp. 119-139



Lin Li, Kai Zhang, Tao Li pp. 140-155



Hua Sun pp. 156-170



Junxiao Liu, Xiangzeng Meng, Changsheng Chen pp. 171-183



Implementing Bloom’s Taxonomy Tool for Better Learning Outcomes of PLC and Robotics Course

 PDF

Implementation of "ADAB" to Hearing Impaired Student as Learning Innovation in the Data and Text Mining
Course, Information System Distance Learning, Binus Online Learning

 PDF

The Effectiveness of Sharing Blended Project Based Learning (SBPBL) Model Implementation in Operating
System Course

 PDF

SHORT PAPERS

Madhuri Gummineni pp. 184-192



Teguh Prasandy, Ika Nurlaila, Titan Titan, Lena Lena pp. 193-201



Wahyudi Wahyudi pp. 202-211



Factors Influencing the Use of Multimedia Technologies in Teaching English Language in Kuwait

 PDF

REPORTS

Najla'a H. Al-Ajmi, Zainab Aljazzaf pp. 212-234



INFORMATION

For Readers

For Authors

For Librarians

OTHER JOURNALS

Your article doesn't fit this journal's

scope? Have a look at our other

journals: https://online-journals.org

International Journal of Emerging Technologies in Learning (iJET) – eISSN: 1863-0383

Indexed in Elsevier Scopus, Ei Compendex, IET Inspec, EBSCO, DOAJ, dblp, LearnTechLib.
Long-term archiving is assured by Portico. Plagiarism check by iThenticate. Published under CC-BY.

 Register Login

https://online-journals.org/index.php/i-jet/index
https://online-journals.org/index.php/i-jet/search
https://online-journals.org/index.php/i-jet/issue/current
https://online-journals.org/index.php/i-jet/issue/archive
https://online-journals.org/index.php/i-jet/index
https://online-journals.org/index.php/i-jet/issue/archive
https://online-journals.org/index.php/i-jet/article/view/11890
https://online-journals.org/index.php/i-jet/article/view/11890/6651
https://online-journals.org/index.php/i-jet/article/view/11392
https://online-journals.org/index.php/i-jet/article/view/11392/6653
https://online-journals.org/index.php/i-jet/article/view/11921
https://online-journals.org/index.php/i-jet/article/view/11921/6655
https://online-journals.org/index.php/i-jet/article/view/10967
https://online-journals.org/index.php/i-jet/article/view/10967/6657
https://online-journals.org/index.php/i-jet/article/view/11653
https://online-journals.org/index.php/i-jet/article/view/11653/6659
https://online-journals.org/index.php/i-jet/article/view/12029
https://online-journals.org/index.php/i-jet/article/view/12029/6661
https://online-journals.org/index.php/i-jet/article/view/11898
https://online-journals.org/index.php/i-jet/article/view/11898/6663
https://online-journals.org/index.php/i-jet/article/view/10605
https://online-journals.org/index.php/i-jet/article/view/10605/6665
https://online-journals.org/index.php/i-jet/article/view/12087
https://online-journals.org/index.php/i-jet/article/view/12087/6667
https://online-journals.org/index.php/i-jet/article/view/13329
https://online-journals.org/index.php/i-jet/article/view/13329/6669
https://online-journals.org/index.php/i-jet/article/view/13775
https://online-journals.org/index.php/i-jet/article/view/13775/6671
https://online-journals.org/index.php/i-jet/article/view/13331
https://online-journals.org/index.php/i-jet/article/view/13331/6673
https://online-journals.org/index.php/i-jet/article/view/12173
https://online-journals.org/index.php/i-jet/article/view/12173/6675
https://online-journals.org/index.php/i-jet/article/view/12147
https://online-journals.org/index.php/i-jet/article/view/12147/6677
https://online-journals.org/index.php/i-jet/article/view/11266
https://online-journals.org/index.php/i-jet/article/view/11266/6679
https://online-journals.org/index.php/i-jet/article/view/12277
https://online-journals.org/index.php/i-jet/article/view/12277/6681
https://online-journals.org/index.php/i-jet/information/readers
https://online-journals.org/index.php/i-jet/information/authors
https://online-journals.org/index.php/i-jet/information/librarians
https://online-journals.org/
https://online-journals.org/index.php/i-jet/about/aboutThisPublishingSystem
https://www.scopus.com/sourceid/21100197967
https://www.elsevier.com/__data/assets/pdf_file/0011/56378/Ei-Compendex-factsheet.pdf
https://www.theiet.org/publishing/inspec/inspec-content-coverage/
https://www.ebscohost.com/titleLists/egs-coverage.htm
https://www.doaj.org/toc/1863-0383
https://dblp.uni-trier.de/db/journals/ijet/
https://www.learntechlib.org/j/I-JET/
https://www.portico.org/
https://www.ithenticate.com/
https://creativecommons.org/licenses/by/3.0/at/deed.en
https://online-journals.org/index.php/i-jet/user/register
https://online-journals.org/index.php/i-jet/login


Paper—An Interactive e-Book for Physics to Improve Students' Conceptual Mastery 

An Interactive e-Book for Physics to Improve Students' 

Conceptual Mastery 

https://doi.org/10.3991/ijet.v15i05.10967 

Ahmad Harjono (), Gunawan Gunawan 
Universitas Mataram, Mataram, Indonesia 

harjonofkip@unram.ac.id 

Rabiatul Adawiyah 
Universitas Islam Negeri Mataram, Mataram, Indonesia 

Lovy Herayanti 
IKIP Mataram, Mataram, Indonesia 

Abstract—Rotational dynamics is one of topic in physics for high school 

students that require visualization of its concepts. This research developed an 

interactive e-book for physics learning with its features consisting of multime-

dia content such as audio, video, animation, and simple problem-solving activi-

ties. This e-book has been validated and recommended by a team of experts. 

This trial aims to determine the effectiveness of e-book by students in mastering 

concepts, using a. quasi-experiment. The sample was chosen using purposive 

sampling technique at senior high school with 42 students. Data were collected 

using multiple choice questions. The increase of student concept mastery is de-

termined based on the N-gain score of pretest and posttest data. The results 

show that the average student response to e-book is 81% in the very good crite-

rion. The N-gain scores for the equilibrium concepts of A and B classes are 0.79 

and 0.70 in the high criteria, while, the concept of rotational dynamics are 0.66 

and 0.66 respectively and in the medium criterion. The increase of conceptual 

mastery occurs in every cognitive domain (remembering, understanding, apply-

ing, analyzing, evaluating, and creating). In conclusion, the e-book has been ef-

fective in enhancing the mastery of student concepts. 

Keywords—Interactive e-book, rotational dynamics, conceptual mastery 

1 Introduction 

The e-book is a digital version of the traditional printed book read on a personal or 

desktop computers, laptops, smartphones, tablets, or e-book readers [1]. Therefore, 

the Indonesian government, through the Ministry of Education and Culture, has pro-

vided e-books for schools which are accessible online in PDF format (Portable Dis-

play Format).  

E-book PDFs are designed like a printed book and cause significant eye effect [2], 

such as dry eyes, ocular discomfort, headache, and other visual symptoms [3]. Users 
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tend to read quickly to obtain main points. However, this is not optimally utilized 

because limited learning message is acquired, and the concept is not fully conveyed. 

Lately, e-books have been designed with more interactive features such as audio, 

video, slideshows, and image galleries [4]. In addition, there are multimedia which 

links manually users [5]. There are also variables in the interactive e-book diagrams, 

symbols, signs, shapes, and tools which supports thinking skills [6].  

Concepts are defined as abstractions of various events, objects, phenomena, and 

facts comprising of special attributes. Generalization helps to classify and organize 

knowledge and experience [7]. The concept marks on an object which helps students 

to understand and directly visualize the abstract models through a real laboratory [8]. 

Similarly, the virtual labs are an alternative to physics experiments and help visualize 

abstract concepts such as ' Rotational Dynamics [9]. Previous research has shown that 

the level of 'conceptual mastery' of students on the subject of Rotational Dynamics is 

low. There is a fundamental error [10] and high misconception [11]. This problem is 

solved by developing teaching materials such as e-books with variety of benefits such 

as improving motivation for beginner readers [12], enhancing children's understand-

ing and literacy [13] and enabling parents and teachers to provide an efficient and 

enjoyable learning experience [14].  

This type of media also provides an opportunity to develop conceptual mastery in 

any physics matters. Hermansyah et al. [15] stated that virtual labs could improve 

students’ understanding of heat concept. Gunawan et al. [16] also found that interac-

tive simulation could improve students’ conceptual understanding universally in phys-

ics learning. Both e-book and virtual lab are computer-based media, which helps stu-

dents increase their conceptual mastery, of physics and other courses. The teaching 

material that has been developed is an interactive e-book on physics learning. Its con-

tent is 'Rotational Dynamics' which has been designed using Adobe Flash Profession-

al CS5 with Action Script 3.0. Furthermore, the integration of multimedia makes it 

more interactive. In high school, 'Rotational Dynamics' is parallel to the 'Equilibrium 

of rigid bodies' competence. Therefore, the developed e-book has two basic concepts, 

namely equilibrium and rotational dynamics. 

2 Method 

This study is a quasi-experiment with the design of 'one group pre and post-test' as 

shown in Table 1. It comprises of a total of 42 high school students grouped into two 

experimental groups, namely A and B. 

Table 1.  Reseach Design 

Groups Pre-test Independent Variables Post-test 

Experiment O1 X1 O2 

 

Each group is given a pre-test through 24 items of multiple choice questions which 

consists of 12 items on the concept of 'Equilibrium of rigid bodies,' and the ‘Rotation-

al Dynamics.’ Furthermore, students are given treatment by applying an interactive e-
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book of physics as the main teaching material. The learning process is conducted for 

four sessions with each allocated a 90 minutes timeframe. In early learning, teachers 

prepared an 'e-book interactive physics' on computers for 2-3 students, therefore, 

making it possible for learning to take place as facilitators. The final stage is a post-

test containing the same question as to the pre-test. 

The data obtained were quantitative and analyzed by the normalized gain test (N-

Gain). This aims to determine the improvement of conceptual mastery in both classes. 

The N-gain equation is: 

N − gain =
Post test−Pre test

Maximum Score−Pre test
 (1) 

Table 2.  Interpretation of N-gain Score 

N-gain Criteria 

𝑁 − 𝑔𝑎𝑖𝑛 >  0.70 High 

0.70 ≥ 𝑁 − 𝑔𝑎𝑖𝑛 ≥  0.30 Medium 

𝑁 − 𝑔𝑎𝑖𝑛 <  0.30 Low 

 

Each score is interpreted to be a low, medium, and high criterion (Table 2). The 

test result score is converted to a total value of 100 on a scale to obtain the average 

value of each experimental class. The analysis was performed on every major concept 

and cognitive domain, according to Bloom's taxonomy [17]. The domains include 

remembering (C1), understanding (C2), applying (C3), analyzing (C4), evaluating 

(C5), and creating (C6). 

3 Result 

Physical interactive e-book profiles as teaching materials to enhance students' con-

ceptual mastery are shown in Table 3. This product has been validated by a team of 

experts comprising of materials, media, and practitioners (physics teachers). The re-

sults show that the interactive e-book design is 'Feasible' to be used as teaching mate-

rial in physics learning. 

Table 3.  Profile of E-book Interaktif for Physics 

No. Type of Design Result 

1 The Name of the Product E-book interactive for physics 

2 Extension .exe 

3 Material content Equilibrium rigid body and Rotational dynamic 

4 Media content Video, animation, and audio 

5 Learning activities 
Finding facts, making temporary allegations, looking for 

learning information, making problem answers, Exercises. 

 

Each group is given a pre-test through 24 items of multiple choice questions. The 

question consists of 12 items of concept 'Equilibrium of rigid bodies,' and the other is 

on ‘Rotational Dynamics.’ Furthermore, students are given treatment by applying an 
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interactive e-book of physics as the main teaching material in Rotational Dynamics. 

The learning process is conducted for four sessions with a 90 minutes timeframe for 

each. In early learning, teachers prepared an 'e-book interactive physics' on computers 

for 2-3 students, thereby making students learn independently with teachers as facili-

tators. The final stage is a post-test containing the same question as to the pre-test. 

Table 4.  N-Gain Score The Concept of Equilibrium and Rotational Dynamics 

Materials Test 
Average Score 

Group A (N=26) Groups B (N=16) 

Equilibrium 

Pre-test 22.12 20.83 

Post-test 83.33 75.93 

N-gain 0.79 0.70 

Rotational Dynamics 

Pre-test 30.13 3.090 

Post-test 76.19 75.93 

N-gain  0.66 0.66 

 

Table 4 shows the N-gain scores of groups A and B. Group A’s score with a sam-

ple size of 26 students on the concept of equilibrium of a rigid body' is 0.79. Accord-

ing to Table 3, this score is 'high- criterion,' and the concept of Rotational Dynamics 

material is 0.66 (medium criterion). Meanwhile, group B with a sample size of 16 

students, and N-gain scores for the concept of equilibrium and Rotational Dynamics 

are 0.70 (high criterion) and 0.66 (medium criterion). 

N-gain scores of each cognitive domain are shown in Table 5. The mean scores of 

each cognitive domain have increased based on pre-test and post-test. Group A is 

highly criteria for domains C1, C2, C3, and C5. However, medium criteria are ob-

tained in C4 and C6. Furthermore, group B is in the highly criteria on C1 and C2 

domains while C3, C4, C5, and C6 are medium criteria 

Table 5.  N-Gain Score for Cognitive Domains 

Group Test 
Average Score 

C1 C2 C3 C4 C5 C6 

Group A 

Pretest 41.03 36.54 3.73 7.69 2.56 0.00 

Posttest 87.18 85.90 79.33 70.51 83.33 46.15 

N-gain 0.78 0.78 0.79 0.68 0.83 0.46 

Group B 

Pretest 14.58 20.83 27.34 22.92 47.92 25.00 

Posttest 85.42 85.42 68.75 66.67 77.08 75.00 

N-gain 0.83 0.82 0.57 0.57 0.56 0.67 

4 Discussion 

The results of the analysis indicate that the interactive e-book is effective to im-

prove the mastery of Rotational Dynamics by students in two schools. These results 

are in line with previous research by Darlen et al. [18] and Cahyanti et al. [19], which 

shows that the integration of multimedia in e-books is effective in enhancing students' 

conceptual understanding.  
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The process requires many factors which must support it such as creativity which 

sometimes appear after or before mastering the concepts. In general, computer-based 

media such as e-books have proven to be able to support these capabilities. Research 

conducted by Adawiyah et al. [20] showed that e-books were able to improve stu-

dents' creative thinking skills. This is also similar to the research conducted by Gun-

awan et al. [21], which concluded that the use of virtual lab media improves student 

creativity. Creativity is defined as the result of good understanding of the concepts 

with the ability to provide computer-based media and increase in students’ under-

standing and support of good physics concepts. 

Learning activities in this study were conducted in groups, which allow interaction 

between students. Tsang [22] revealed that interaction between students triggers the 

exchange of information, complement, and create active learning. Group learning 

increases students' positive activities, while, the active students tend to score high. 

Flexibility and freedom to explore capabilities independently improve their learning 

abilities [23]. 

The learning outcomes of groups A and B are concept mastery data, comprising of 

pre-test data (before treatment) and post-test (after treatment) which are multiple 

choice tests. Researchers made use of multiple-choice tests to facilitate scores and 

assessment. Simkin & Kuechler [24] stated that multiple-choice tests are the most 

popular test because they are easy to assess, practical, and is a basis for analyzing 

students' understanding of learning. 

The average score of the two schools on the pre-test is low because it has not 

reached the minimum standard of learning completeness of 75. This is due to the 

administration of the pre-test before learning. However, the average score of students 

in the cognitive domain is high (C1, C2, and C3) owing to the higher level of difficul-

ty and cognitive domains. This case corresponds to the average score in group A, 

which states that the higher the cognitive domain, the lower the score. 

Different results occurred in group B. Based on Table 5, the average score of each 

cognitive domain approached the same result because the ranged values were small. 

The difference between the domains is not dominant from C1 to C6 and greater in C5. 

This needs to be questioned, as there is inconsistency with the material that has been 

described in group A. Based on the instrument used (multiple choice), the student's 

chance to guess the correct answer is pretty much on the subject that the student has 

never learned before. One of the weaknesses of multiple choice questions is the nu-

merous opportunities to guess the right answers. 

Post-test results of the concept of equilibrium and Rotational Dynamics in both 

groups have increased based on pretest. Therefore, the average score of the two 

schools is declared complete. This increase is due to the learning treatment provided. 

Learning to use interactive e-book media provides students with an opportunity to 

learn independently (student-centered). These results are in line with Efe et al. [25], 

which revealed that learning through animation increases their confidence because 

visual effects enhances affective, cognitive, and understanding a. The post-test aver-

age score on equilibrium is higher than the concept of Rotational Dynamics. This is 

due to the high level of cognitive domain question in the concept of Rotational Dy-
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namics, which is correctly answered by some students. Finally, the average score is 

lower than the equilibrium concept. 

The N-gain equation determines the improvement of concept mastery based on pre-

test and post-test. It is performed to determine the mean value of each concept in the 

'Rotational Dynamics of each cognitive domain. The results show that the N-gain for 

equilibrium concept in group A is close to B score. The second group score is inter-

preted in high criterion, which means that the improvement of mastery of the concept 

before and after treatment with physics interactive e-book is 'high'.  

The N-gain score for the concept of Rotational Dynamics in Group A is closer to 

B. This value includes medium criterion, which means that increasing the mastery of 

the concept in both schools is in the medium category. Comparison of each concept of 

Rotational Dynamics shows that group A is always higher than B. As a result, the 

average pre-test in group A is always smaller than B, and in the mean post-test the 

two schools approach each other. Therefore, group A rises higher than group B. 

Table 5 shows the difference between the pre-test and post-test scores of both 

groups. The N-gain value for the cognitive domain of C1 in group A is smaller than in 

B. However, this value is highly criteria. This means that the increase in the C1 do-

main of both groups is high which is due to the learning experience of students with 

an interactive e-book. The e-book presents an explanation of a concept with a short 

and simple language to enable students to easily remember its definition through the 

explanation presented. Learners using interactive electronic books have a more active 

and relaxed attitude because they propose solutions to computers independently [26]. 

Each student has a high criterion on domain C2. This result is the impact of using 

e-book equipped with the elaboration of concepts and examples to strengthen stu-

dents' understanding. Small discussion groups in the learning activities which takes 

place, is able to overcome misunderstandings of students. The uses of features in 

computers such as PowerPoint helps students understand Physical phenomena, there-

by, helping them to understand Physics [27]. 

The N-gain scores on the C3 domains of groups A and B are distinctly different 

from the range of values, with the first having a high criterion and the second a medi-

um criterion. The average pre-test scores of each group differed significantly where 

group A was 3.73, and group B 27.34. While the post-test average scores of both 

groups were 79.33 and 68.75, respectively, average difference of pre-test and the post-

test for group A is higher than that of B (group B obtains a very large average pretest 

value) therefore, the N-gain will be different. Similarly, in domain C5, group A in-

creases with 'high criterion' and B with medium. This situation is caused by multiple 

choice patterns giving students a great chance to guess the correct answer during pre-

test. 

The N-gain for C4 domains in groups A and B was 0.68 and 0.57, respectively by 

medium criterion. Therefore, both schools experienced the same improvement for C4 

domains. Although the criteria are the same based on the average score, group A is 

higher than B. Similarly group B is caused by the high average pre-test value there-

fore, the post-test increase the medium. 

The domain C6 is almost similar to the C4, the difference is that the C6 of group B 

is higher than A where the N-gain score for group B is 0.67 and 0.46 for A. In this 
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domain, the average score of group A is zero (0) because most students' answers are 

wrong. The test items on this domain are the most difficult, as evidenced by the dif-

ference in average pre-test and post-test in group A which are categorized as medium. 

Likewise, with group B, the average score of pre-test and post-test is in the high cate-

gory. Therefore, the N-gain score is in the medium criterion. 

The application of an interactive eBook is effective to increase the mastery of the 

concept of Equilibrium rigid body and Rotational Dynamics. The mix of audiovisual 

content such as animation, video, images, and text make it easier for students to un-

derstand the concept. Learning using physics e-books helps students understand ab-

stract concepts. Hermansyah et al. [28] found that the use of interactive multimedia 

improves creative thinking skills and the mastery of student concepts. 

The application of interactive e-books as the main 'teaching materials' in learning 

activities affects the mastery of student concepts. An interactive e-book maximizes 

direct learning. Collaboration between direct learning and computer-based media such 

as e-books has proven to support students. Research conducted by Sumtsova et al. 

[29] stated that without doubt, collaborative learning is an active method of teaching 

and is very effective as it combines all the recent trends and developments in the field 

of mastering. Bi & Shi [30] stated that computer-assisted teaching is recognized by 

both teachers and students and effectively improve teaching effects. Based on this, the 

application of e-book and direct learning has proven to be empirically and theoretical-

ly capable of supporting learning. With good learning, this leads to an increase in 

understanding the concept of students. 

The future of the e-book is quite promising. Research by Abuloum et al. [31] stated 

that students have a positive response to the use of digital books, although they have 

not matched the level of readability of printed books. Low e-book usage is due to the 

use of devices not comfortable to the human eye. A computer screen or tablet is not 

good when used continuously over a long period. This is one of the biggest weakness-

es of e-book. However, it will continue to grow both in quality and technologically. In 

the future, the e-book is expected to overcome its shortcomings with the application 

of a screen that is more comfortable for the eyes, such as a screen with a blue light 

filter. 

5 Conclusion 

The interactive e-book contains videos, animation, audio, and simple problem solv-

ing activities in everyday life, effective for improving students' concept and mastery. 

The results show improvement with 'high criteria' on equilibrium and 'medium crite-

ria' on Rotational Dynamics. Increased mastery of concepts also occurs in each do-

main of knowledge (cognitive domain). The cognitive enhancement criteria of groups 

A and B are 'high' in C1 and C2, and 'medium' for C4 and C5 domains. Different 

criteria were found in the two domains, where group A contained C3 and C5 domains 

which received high improvement criteria, and B was medium criteria. 
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An Interactive e-Book for Physics to Improve Students' 

Conceptual Mastery 
 

 

Abstract—Rotational dynamics is one of topic in physics for high school 

students that require visualization of its concepts. This research developed an 

interactive e-book for physics learning with its features consisting of multime- 

dia content such as audio, video, animation, and simple problem-solving activi- 

ties. This e-book has been validated and recommended by a team of experts. 

This trial aims to determine the effectiveness of e-book by students in mastering 

concepts, using a. quasi-experiment. The sample was chosen using purposive 

sampling technique at senior high school with 42 students. Data were collected 

using multiple choice questions. The increase of student concept mastery is de- 

termined based on the N-gain score of pretest and posttest data. The results 

show that the average student response to e-book is 81% in the very good crite- 

rion. The N-gain scores for the equilibrium concepts of A and B classes are 0.79 

and 0.70 in the high criteria, while, the concept of rotational dynamics are 0.66  

and 0.66 respectively and in the medium criterion. The increase of conceptual 

mastery occurs in every cognitive domain (remembering, understanding, apply- 

ing, analyzing, evaluating, and creating). In conclusion, the e-book has been ef- 

fective in enhancing the mastery of student concepts. 

 

Keywords—Interactive e-book, rotational dynamics, conceptual mastery 

 

1 Introduction 
 

The e-book is a digital version of the traditional printed book read on a personal or 

desktop computers, laptops, smartphones, tablets, or e-book readers [1]. Therefore, 

the Indonesian government, through the Ministry of Education and Culture, has pro- 

vided e-books for schools which are accessible online in PDF format (Portable Dis- 

play Format). 

E-book PDFs are designed like a printed book and cause significant eye effect [2], 

such as dry eyes, ocular discomfort, headache, and other visual symptoms [3]. Users 
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tend to read quickly to obtain main points. However, this is not optimally utilized 

because limited learning message is acquired, and the concept is not fully conveyed. 

Lately, e-books have been designed with more interactive features such as audio, 

video, slideshows, and image galleries [4]. In addition, there are multimedia which 

links manually users [5]. There are also variables in the interactive e-book diagrams, 

symbols, signs, shapes, and tools which supports thinking skills [6]. 

Concepts are defined as abstractions of various events, objects, phenomena, and 

facts comprising of special attributes. Generalization helps to classify and organize 

knowledge and experience [7]. The concept marks on an object which helps students 

to understand and directly visualize the abstract models through a real laboratory [8]. 

Similarly, the virtual labs are an alternative to physics experiments and help visualize 

abstract concepts such as ' Rotational Dynamics [9]. Previous research has shown that 

the level of 'conceptual mastery' of students on the subject of Rotational Dynamics is 

low. There is a fundamental error [10] and high misconception [11]. This problem is 

solved by developing teaching materials such as e-books with variety of benefits such 

as improving motivation for beginner readers [12], enhancing children's understand- 

ing and literacy [13] and enabling parents and teachers to provide an efficient and 

enjoyable learning experience [14]. 

This type of media also provides an opportunity to develop conceptual mastery in 

any physics matters. Hermansyah et al. [15] stated that virtual labs could improve 

students’ understanding of heat concept. Gunawan et al. [16] also found that interac- 

tive simulation could improve students’ conceptual understanding universally in phys- 

ics learning. Both e-book and virtual lab are computer-based media, which helps stu- 

dents increase their conceptual mastery, of physics and other courses. The teaching 

material that has been developed is an interactive e-book on physics learning. Its con- 

tent is 'Rotational Dynamics' which has been designed using Adobe Flash Profession- 

al CS5 with Action Script 3.0. Furthermore, the integration of multimedia makes it 

more interactive. In high school, 'Rotational Dynamics' is parallel to the 'Equilibrium 

of rigid bodies' competence. Therefore, the developed e-book has two basic concepts, 

namely equilibrium and rotational dynamics. 

 

2 Method 
 

This study is a quasi-experiment with the design of 'one group pre and post-test' as 

shown in Table 1. It comprises of a total of 42 high school students grouped into two 

experimental groups, namely A and B. 

 
Table 1. Reseach Design 

 

Groups Pre-test Independent Variables Post-test 

Experiment O1 X1 O2 

 
Each group is given a pre-test through 24 items of multiple choice questions which 

consists of 12 items on the concept of 'Equilibrium of rigid bodies,' and the ‘Rotation- 

al Dynamics.’ Furthermore, students are given treatment by applying an interactive e- 
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book of physics as the main teaching material. The learning process is conducted for 

four sessions with each allocated a 90 minutes timeframe. In early learning, teachers 

prepared an 'e-book interactive physics' on computers for 2-3 students, therefore, 

making it possible for learning to take place as facilitators. The final stage is a post- 

test containing the same question as to the pre-test. 

The data obtained were quantitative and analyzed by the normalized gain test (N- 

Gain). This aims to determine the improvement of conceptual mastery in both classes. 

The N-gain equation is: 

N − gain = 
Post test−Pre test 

Maximum Score−Pre test 

 

(1) 

 

Table 2. Interpretation of N-gain Score 
 

N-gain Criteria 

𝑁 − 𝑔𝑎𝑖𝑛 > 0.70 High 

0.70 ≥ 𝑁 − 𝑔𝑎𝑖𝑛 ≥ 0.30 Medium 

𝑁 − 𝑔𝑎𝑖𝑛 < 0.30 Low 

 
Each score is interpreted to be a low, medium, and high criterion (Table 2). The 

test result score is converted to a total value of 100 on a scale to obtain the average 

value of each experimental class. The analysis was performed on every major concept 

and cognitive domain, according to Bloom's taxonomy [17]. The domains include 

remembering (C1), understanding (C2), applying (C3), analyzing (C4), evaluating 

(C5), and creating (C6). 

 

3 Result 
 

Physical interactive e-book profiles as teaching materials to enhance students' con- 

ceptual mastery are shown in Table 3. This product has been validated by a team of 

experts comprising of materials, media, and practitioners (physics teachers). The re- 

sults show that the interactive e-book design is 'Feasible' to be used as teaching mate- 

rial in physics learning. 

 
Table 3. Profile of E-book Interaktif for Physics 

 

No. Type of Design Result 

1 The Name of the Product E-book interactive for physics 

2 Extension .exe 

3 Material content Equilibrium rigid body and Rotational dynamic 

4 Media content Video, animation, and audio 

5 Learning activities 
Finding facts, making temporary allegations, looking for 

learning information, making problem answers, Exercises. 

 
Each group is given a pre-test through 24 items of multiple choice questions. The 

question consists of 12 items of concept 'Equilibrium of rigid bodies,' and the other is 

on ‘Rotational Dynamics.’ Furthermore, students are given treatment by applying an 



 
 

 

interactive e-book of physics as the main teaching material in Rotational Dynamics. 

The learning process is conducted for four sessions with a 90 minutes timeframe for 

each. In early learning, teachers prepared an 'e-book interactive physics' on computers 

for 2-3 students, thereby making students learn independently with teachers as facili- 

tators. The final stage is a post-test containing the same question as to the pre-test. 

 
Table 4. N-Gain Score The Concept of Equilibrium and Rotational Dynamics 

 

Materials Test 
Average Score 

Group A (N=26) Groups B (N=16) 

 
Equilibrium 

Pre-test 22.12 20.83 

Post-test 83.33 75.93 

N-gain 0.79 0.70 

 
Rotational Dynamics 

Pre-test 30.13 3.090 

Post-test 76.19 75.93 

N-gain 0.66 0.66 

 
Table 4 shows the N-gain scores of groups A and B. Group A’s score with a sam- 

ple size of 26 students on the concept of equilibrium of a rigid body' is 0.79. Accord- 

ing to Table 3, this score is 'high- criterion,' and the concept of Rotational Dynamics 

material is 0.66 (medium criterion). Meanwhile, group B with a sample size of 16 

students, and N-gain scores for the concept of equilibrium and Rotational Dynamics 

are 0.70 (high criterion) and 0.66 (medium criterion). 

N-gain scores of each cognitive domain are shown in Table 5. The mean scores of 

each cognitive domain have increased based on pre-test and post-test. Group A is 

highly criteria for domains C1, C2, C3, and C5. However, medium criteria are ob- 

tained in C4 and C6. Furthermore, group B is in the highly criteria on C1 and C2 

domains while C3, C4, C5, and C6 are medium criteria 

 
Table 5. N-Gain Score for Cognitive Domains 

 

Group Test 
Average Score 

C1 C2 C3 C4 C5 C6 

 
Group A 

Pretest 41.03 36.54 3.73 7.69 2.56 0.00 

Posttest 87.18 85.90 79.33 70.51 83.33 46.15 

N-gain 0.78 0.78 0.79 0.68 0.83 0.46 

 
Group B 

Pretest 14.58 20.83 27.34 22.92 47.92 25.00 

Posttest 85.42 85.42 68.75 66.67 77.08 75.00 

N-gain 0.83 0.82 0.57 0.57 0.56 0.67 

 

4 Discussion 
 

The results of the analysis indicate that the interactive e-book is effective to im- 

prove the mastery of Rotational Dynamics by students in two schools. These results 

are in line with previous research by Darlen et al. [18] and Cahyanti et al. [19], which 

shows that the integration of multimedia in e-books is effective in enhancing students' 

conceptual understanding. 



 
 

 

The process requires many factors which must support it such as creativity which 

sometimes appear after or before mastering the concepts. In general, computer-based 

media such as e-books have proven to be able to support these capabilities. Research 

conducted by Adawiyah et al. [20] showed that e-books were able to improve stu- 

dents' creative thinking skills. This is also similar to the research conducted by Gun- 

awan et al. [21], which concluded that the use of virtual lab media improves student 

creativity. Creativity is defined as the result of good understanding of the concepts 

with the ability to provide computer-based media and increase in students’ under- 

standing and support of good physics concepts. 

Learning activities in this study were conducted in groups, which allow interaction 

between students. Tsang [22] revealed that interaction between students triggers the 

exchange of information, complement, and create active learning. Group learning 

increases students' positive activities, while, the active students tend to score high. 

Flexibility and freedom to explore capabilities independently improve their learning 

abilities [23]. 

The learning outcomes of groups A and B are concept mastery data, comprising of 

pre-test data (before treatment) and post-test (after treatment) which are multiple 

choice tests. Researchers made use of multiple-choice tests to facilitate scores and 

assessment. Simkin & Kuechler [24] stated that multiple-choice tests are the most 

popular test because they are easy to assess, practical, and is a basis for analyzing 

students' understanding of learning. 

The average score of the two schools on the pre-test is low because it has not 

reached the minimum standard of learning completeness of 75. This is due to the 

administration of the pre-test before learning. However, the average score of students 

in the cognitive domain is high (C1, C2, and C3) owing to the higher level of difficul- 

ty and cognitive domains. This case corresponds to the average score in group A, 

which states that the higher the cognitive domain, the lower the score. 

Different results occurred in group B. Based on Table 5, the average score of each 

cognitive domain approached the same result because the ranged values were small. 

The difference between the domains is not dominant from C1 to C6 and greater in C5. 

This needs to be questioned, as there is inconsistency with the material that has been 

described in group A. Based on the instrument used (multiple choice), the student's 

chance to guess the correct answer is pretty much on the subject that the student has 

never learned before. One of the weaknesses of multiple choice questions is the nu- 

merous opportunities to guess the right answers. 

Post-test results of the concept of equilibrium and Rotational Dynamics in both 

groups have increased based on pretest. Therefore, the average score of the two 

schools is declared complete. This increase is due to the learning treatment provided. 

Learning to use interactive e-book media provides students with an opportunity to 

learn independently (student-centered). These results are in line with Efe et al. [25], 

which revealed that learning through animation increases their confidence because 

visual effects enhances affective, cognitive, and understanding a. The post-test aver- 

age score on equilibrium is higher than the concept of Rotational Dynamics. This is 

due to the high level of cognitive domain question in the concept of Rotational Dy- 



 
 

 

namics, which is correctly answered by some students. Finally, the average score is 

lower than the equilibrium concept. 

The N-gain equation determines the improvement of concept mastery based on pre- 

test and post-test. It is performed to determine the mean value of each concept in the 

'Rotational Dynamics of each cognitive domain. The results show that the N-gain for 

equilibrium concept in group A is close to B score. The second group score is inter- 

preted in high criterion, which means that the improvement of mastery of the concept 

before and after treatment with physics interactive e-book is 'high'. 

The N-gain score for the concept of Rotational Dynamics in Group A is closer to 

B. This value includes medium criterion, which means that increasing the mastery of 

the concept in both schools is in the medium category. Comparison of each concept of 

Rotational Dynamics shows that group A is always higher than B. As a result, the 

average pre-test in group A is always smaller than B, and in the mean post-test the 

two schools approach each other. Therefore, group A rises higher than group B. 

Table 5 shows the difference between the pre-test and post-test scores of both 

groups. The N-gain value for the cognitive domain of C1 in group A is smaller than in 

B. However, this value is highly criteria. This means that the increase in the C1 do- 

main of both groups is high which is due to the learning experience of students with 

an interactive e-book. The e-book presents an explanation of a concept with a short 

and simple language to enable students to easily remember its definition through the 

explanation presented. Learners using interactive electronic books have a more active 

and relaxed attitude because they propose solutions to computers independently [26]. 

Each student has a high criterion on domain C2. This result is the impact of using 

e-book equipped with the elaboration of concepts and examples to strengthen stu- 

dents' understanding. Small discussion groups in the learning activities which takes 

place, is able to overcome misunderstandings of students. The uses of features in 

computers such as PowerPoint helps students understand Physical phenomena, there- 

by, helping them to understand Physics [27]. 

The N-gain scores on the C3 domains of groups A and B are distinctly different 

from the range of values, with the first having a high criterion and the second a medi- 

um criterion. The average pre-test scores of each group differed significantly where 

group A was 3.73, and group B 27.34. While the post-test average scores of both 

groups were 79.33 and 68.75, respectively, average difference of pre-test and the post- 

test for group A is higher than that of B (group B obtains a very large average pretest 

value) therefore, the N-gain will be different. Similarly, in domain C5, group A in- 

creases with 'high criterion' and B with medium. This situation is caused by multiple 

choice patterns giving students a great chance to guess the correct answer during pre- 

test. 

The N-gain for C4 domains in groups A and B was 0.68 and 0.57, respectively by 

medium criterion. Therefore, both schools experienced the same improvement for C4 

domains. Although the criteria are the same based on the average score, group A is 

higher than B. Similarly group B is caused by the high average pre-test value there- 

fore, the post-test increase the medium. 

The domain C6 is almost similar to the C4, the difference is that the C6 of group B 

is higher than A where the N-gain score for group B is 0.67 and 0.46 for A. In this 



 
 

 

domain, the average score of group A is zero (0) because most students' answers are 

wrong. The test items on this domain are the most difficult, as evidenced by the dif- 

ference in average pre-test and post-test in group A which are categorized as medium. 

Likewise, with group B, the average score of pre-test and post-test is in the high cate- 

gory. Therefore, the N-gain score is in the medium criterion. 

The application of an interactive eBook is effective to increase the mastery of the 

concept of Equilibrium rigid body and Rotational Dynamics. The mix of audiovisual 

content such as animation, video, images, and text make it easier for students to un- 

derstand the concept. Learning using physics e-books helps students understand ab- 

stract concepts. Hermansyah et al. [28] found that the use of interactive multimedia 

improves creative thinking skills and the mastery of student concepts. 

The application of interactive e-books as the main 'teaching materials' in learning 

activities affects the mastery of student concepts. An interactive e-book maximizes 

direct learning. Collaboration between direct learning and computer-based media such 

as e-books has proven to support students. Research conducted by Sumtsova et al. 

[29] stated that without doubt, collaborative learning is an active method of teaching 

and is very effective as it combines all the recent trends and developments in the field 

of mastering. Bi & Shi [30] stated that computer-assisted teaching is recognized by 

both teachers and students and effectively improve teaching effects. Based on this, the 

application of e-book and direct learning has proven to be empirically and theoretical- 

ly capable of supporting learning. With good learning, this leads to an increase in 

understanding the concept of students. 

The future of the e-book is quite promising. Research by Abuloum et al. [31] stated 

that students have a positive response to the use of digital books, although they have 

not matched the level of readability of printed books. Low e-book usage is due to the 

use of devices not comfortable to the human eye. A computer screen or tablet is not 

good when used continuously over a long period. This is one of the biggest weakness- 

es of e-book. However, it will continue to grow both in quality and technologically. In 

the future, the e-book is expected to overcome its shortcomings with the application 

of a screen that is more comfortable for the eyes, such as a screen with a blue light 

filter. 

 

5 Conclusion 
 

The interactive e-book contains videos, animation, audio, and simple problem solv- 

ing activities in everyday life, effective for improving students' concept and mastery. 

The results show improvement with 'high criteria' on equilibrium and 'medium crite- 

ria' on Rotational Dynamics. Increased mastery of concepts also occurs in each do- 

main of knowledge (cognitive domain). The cognitive enhancement criteria of groups 

A and B are 'high' in C1 and C2, and 'medium' for C4 and C5 domains. Different 

criteria were found in the two domains, where group A contained C3 and C5 domains 

which received high improvement criteria, and B was medium criteria. 
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Abstract—Rotational dynamics is one of topic in physics for high school 

students that require visualization of its concepts. This research developed an 

interactive e-book for physics learning with its features consisting of multime- 

dia content such as audio, video, animation, and simple problem-solving activi- 

ties. This e-book has been validated and recommended by a team of experts. 

This trial aims to determine the effectiveness of e-book by students in mastering 

concepts, using a. quasi-experiment. The sample was chosen using purposive 

sampling technique at senior high school with 42 students. Data were collected 

using multiple choice questions. The increase of student concept mastery is de- 

termined based on the N-gain score of pretest and posttest data. The results 

show that the average student response to e-book is 81% in the very good crite- 

rion. The N-gain scores for the equilibrium concepts of A and B classes are 0.79 

and 0.70 in the high criteria, while, the concept of rotational dynamics are 0.66 

and 0.66 respectively and in the medium criterion. The increase of conceptual 

mastery occurs in every cognitive domain (remembering, understanding, apply- 

ing, analyzing, evaluating, and creating). In conclusion, the e-book has been ef- 

fective in enhancing the mastery of student concepts. 

 

Keywords—Interactive e-book, rotational dynamics, conceptual mastery 

 

1 Introduction 
 

The e-book is a digital version of the traditional printed book read on a personal or 

desktop computers, laptops, smartphones, tablets, or e-book readers [1]. Therefore, 

the Indonesian government, through the Ministry of Education and Culture, has pro- 

vided e-books for schools which are accessible online in PDF format (Portable Dis- 

play Format). 

E-book PDFs are designed like a printed book and cause significant eye effect [2], 

such as dry eyes, ocular discomfort, headache, and other visual symptoms [3]. Users 

mailto:harjonofkip@unram.ac.id


 
 

 

tend to read quickly to obtain main points. However, this is not optimally utilized 

because limited learning message is acquired, and the concept is not fully conveyed. 

Lately, e-books have been designed with more interactive features such as audio, 

video, slideshows, and image galleries [4]. In addition, there are multimedia which 

links manually users [5]. There are also variables in the interactive e-book diagrams, 

symbols, signs, shapes, and tools which supports thinking skills [6]. 

Concepts are defined as abstractions of various events, objects, phenomena, and 

facts comprising of special attributes. Generalization helps to classify and organize 

knowledge and experience [7]. The concept marks on an object which helps students 

to understand and directly visualize the abstract models through a real laboratory [8]. 

Similarly, the virtual labs are an alternative to physics experiments and help visualize 

abstract concepts such as ' Rotational Dynamics [9]. Previous research has shown that 

the level of 'conceptual mastery' of students on the subject of Rotational Dynamics is 

low. There is a fundamental error [10] and high misconception [11]. This problem is 

solved by developing teaching materials such as e-books with variety of benefits such 

as improving motivation for beginner readers [12], enhancing children's understand- 

ing and literacy [13] and enabling parents and teachers to provide an efficient and 

enjoyable learning experience [14]. 

This type of media also provides an opportunity to develop conceptual mastery in 

any physics matters. Hermansyah et al. [15] stated that virtual labs could improve 

students’ understanding of heat concept. Gunawan et al. [16] also found that interac- 

tive simulation could improve students’ conceptual understanding universally in phys- 

ics learning. Both e-book and virtual lab are computer-based media, which helps stu- 

dents increase their conceptual mastery, of physics and other courses. The teaching 

material that has been developed is an interactive e-book on physics learning. Its con- 

tent is 'Rotational Dynamics' which has been designed using Adobe Flash Profession- 

al CS5 with Action Script 3.0. Furthermore, the integration of multimedia makes it 

more interactive. In high school, 'Rotational Dynamics' is parallel to the 'Equilibrium 

of rigid bodies' competence. Therefore, the developed e-book has two basic concepts, 

namely equilibrium and rotational dynamics. 

 

2 Method 
 

This study is a quasi-experiment with the design of 'one group pre and post-test' as 

shown in Table 1. It comprises of a total of 42 high school students grouped into two 

experimental groups, namely A and B. 

 
Table 1. Reseach Design 

 

Groups Pre-test Independent Variables Post-test 

Experiment O1 X1 O2 

 
Each group is given a pre-test through 24 items of multiple choice questions which 

consists of 12 items on the concept of 'Equilibrium of rigid bodies,' and the ‘Rotation- 

al Dynamics.’ Furthermore, students are given treatment by applying an interactive e- 



 
 

 

book of physics as the main teaching material. The learning process is conducted for 

four sessions with each allocated a 90 minutes timeframe. In early learning, teachers 

prepared an 'e-book interactive physics' on computers for 2-3 students, therefore, 

making it possible for learning to take place as facilitators. The final stage is a post- 

test containing the same question as to the pre-test. 

The data obtained were quantitative and analyzed by the normalized gain test (N- 

Gain). This aims to determine the improvement of conceptual mastery in both classes. 

The N-gain equation is: 

N − gain = 
Post test−Pre test 

Maximum Score−Pre test 

 

(1) 

 

Table 2. Interpretation of N-gain Score 
 

N-gain Criteria 

𝑁 − 𝑔𝑎𝑖𝑛 > 0.70 High 

0.70 ≥ 𝑁 − 𝑔𝑎𝑖𝑛 ≥ 0.30 Medium 

𝑁 − 𝑔𝑎𝑖𝑛 < 0.30 Low 

 
Each score is interpreted to be a low, medium, and high criterion (Table 2). The 

test result score is converted to a total value of 100 on a scale to obtain the average 

value of each experimental class. The analysis was performed on every major concept 

and cognitive domain, according to Bloom's taxonomy [17]. The domains include 

remembering (C1), understanding (C2), applying (C3), analyzing (C4), evaluating 

(C5), and creating (C6). 

 

3 Result 
 

Physical interactive e-book profiles as teaching materials to enhance students' con- 

ceptual mastery are shown in Table 3. This product has been validated by a team of 

experts comprising of materials, media, and practitioners (physics teachers). The re- 

sults show that the interactive e-book design is 'Feasible' to be used as teaching mate- 

rial in physics learning. 

 
Table 3. Profile of E-book Interaktif for Physics 

 

No. Type of Design Result 

1 The Name of the Product E-book interactive for physics 

2 Extension .exe 

3 Material content Equilibrium rigid body and Rotational dynamic 

4 Media content Video, animation, and audio 

5 Learning activities 
Finding facts, making temporary allegations, looking for 

learning information, making problem answers, Exercises. 

 
Each group is given a pre-test through 24 items of multiple choice questions. The 

question consists of 12 items of concept 'Equilibrium of rigid bodies,' and the other is 

on ‘Rotational Dynamics.’ Furthermore, students are given treatment by applying an 



 
 

 

interactive e-book of physics as the main teaching material in Rotational Dynamics. 

The learning process is conducted for four sessions with a 90 minutes timeframe for 

each. In early learning, teachers prepared an 'e-book interactive physics' on computers 

for 2-3 students, thereby making students learn independently with teachers as facili- 

tators. The final stage is a post-test containing the same question as to the pre-test. 

 
Table 4. N-Gain Score The Concept of Equilibrium and Rotational Dynamics 

 

Materials Test 
Average Score 

Group A (N=26) Groups B (N=16) 

 
Equilibrium 

Pre-test 22.12 20.83 

Post-test 83.33 75.93 

N-gain 0.79 0.70 

 
Rotational Dynamics 

Pre-test 30.13 3.090 

Post-test 76.19 75.93 

N-gain 0.66 0.66 

 
Table 4 shows the N-gain scores of groups A and B. Group A’s score with a sam- 

ple size of 26 students on the concept of equilibrium of a rigid body' is 0.79. Accord- 

ing to Table 3, this score is 'high- criterion,' and the concept of Rotational Dynamics 

material is 0.66 (medium criterion). Meanwhile, group B with a sample size of 16 

students, and N-gain scores for the concept of equilibrium and Rotational Dynamics 

are 0.70 (high criterion) and 0.66 (medium criterion). 

N-gain scores of each cognitive domain are shown in Table 5. The mean scores of 

each cognitive domain have increased based on pre-test and post-test. Group A is 

highly criteria for domains C1, C2, C3, and C5. However, medium criteria are ob- 

tained in C4 and C6. Furthermore, group B is in the highly criteria on C1 and C2 

domains while C3, C4, C5, and C6 are medium criteria 

 
Table 5. N-Gain Score for Cognitive Domains 

 

Group Test 
Average Score 

C1 C2 C3 C4 C5 C6 

 
Group A 

Pretest 41.03 36.54 3.73 7.69 2.56 0.00 

Posttest 87.18 85.90 79.33 70.51 83.33 46.15 

N-gain 0.78 0.78 0.79 0.68 0.83 0.46 

 
Group B 

Pretest 14.58 20.83 27.34 22.92 47.92 25.00 

Posttest 85.42 85.42 68.75 66.67 77.08 75.00 

N-gain 0.83 0.82 0.57 0.57 0.56 0.67 

 

4 Discussion 
 

The results of the analysis indicate that the interactive e-book is effective to im- 

prove the mastery of Rotational Dynamics by students in two schools. These results 

are in line with previous research by Darlen et al. [18] and Cahyanti et al. [19], which 

shows that the integration of multimedia in e-books is effective in enhancing students' 

conceptual understanding. 



 
 

 

The process requires many factors which must support it such as creativity which 

sometimes appear after or before mastering the concepts. In general, computer-based 

media such as e-books have proven to be able to support these capabilities. Research 

conducted by Adawiyah et al. [20] showed that e-books were able to improve stu- 

dents' creative thinking skills. This is also similar to the research conducted by Gun- 

awan et al. [21], which concluded that the use of virtual lab media improves student 

creativity. Creativity is defined as the result of good understanding of the concepts 

with the ability to provide computer-based media and increase in students’ under- 

standing and support of good physics concepts. 

Learning activities in this study were conducted in groups, which allow interaction 

between students. Tsang [22] revealed that interaction between students triggers the 

exchange of information, complement, and create active learning. Group learning 

increases students' positive activities, while, the active students tend to score high. 

Flexibility and freedom to explore capabilities independently improve their learning 

abilities [23]. 

The learning outcomes of groups A and B are concept mastery data, comprising of 

pre-test data (before treatment) and post-test (after treatment) which are multiple 

choice tests. Researchers made use of multiple-choice tests to facilitate scores and 

assessment. Simkin & Kuechler [24] stated that multiple-choice tests are the most 

popular test because they are easy to assess, practical, and is a basis for analyzing 

students' understanding of learning. 

The average score of the two schools on the pre-test is low because it has not 

reached the minimum standard of learning completeness of 75. This is due to the 

administration of the pre-test before learning. However, the average score of students 

in the cognitive domain is high (C1, C2, and C3) owing to the higher level of difficul- 

ty and cognitive domains. This case corresponds to the average score in group A, 

which states that the higher the cognitive domain, the lower the score. 

Different results occurred in group B. Based on Table 5, the average score of each 

cognitive domain approached the same result because the ranged values were small. 

The difference between the domains is not dominant from C1 to C6 and greater in C5. 

This needs to be questioned, as there is inconsistency with the material that has been 

described in group A. Based on the instrument used (multiple choice), the student's 

chance to guess the correct answer is pretty much on the subject that the student has 

never learned before. One of the weaknesses of multiple choice questions is the nu- 

merous opportunities to guess the right answers. 

Post-test results of the concept of equilibrium and Rotational Dynamics in both 

groups have increased based on pretest. Therefore, the average score of the two 

schools is declared complete. This increase is due to the learning treatment provided. 

Learning to use interactive e-book media provides students with an opportunity to 

learn independently (student-centered). These results are in line with Efe et al. [25], 

which revealed that learning through animation increases their confidence because 

visual effects enhances affective, cognitive, and understanding a. The post-test aver- 

age score on equilibrium is higher than the concept of Rotational Dynamics. This is 

due to the high level of cognitive domain question in the concept of Rotational Dy- 



 
 

 

namics, which is correctly answered by some students. Finally, the average score is 

lower than the equilibrium concept. 

The N-gain equation determines the improvement of concept mastery based on pre- 

test and post-test. It is performed to determine the mean value of each concept in the 

'Rotational Dynamics of each cognitive domain. The results show that the N-gain for 

equilibrium concept in group A is close to B score. The second group score is inter- 

preted in high criterion, which means that the improvement of mastery of the concept 

before and after treatment with physics interactive e-book is 'high'. 

The N-gain score for the concept of Rotational Dynamics in Group A is closer to 

B. This value includes medium criterion, which means that increasing the mastery of 

the concept in both schools is in the medium category. Comparison of each concept of 

Rotational Dynamics shows that group A is always higher than B. As a result, the 

average pre-test in group A is always smaller than B, and in the mean post-test the 

two schools approach each other. Therefore, group A rises higher than group B. 

Table 5 shows the difference between the pre-test and post-test scores of both 

groups. The N-gain value for the cognitive domain of C1 in group A is smaller than in 

B. However, this value is highly criteria. This means that the increase in the C1 do- 

main of both groups is high which is due to the learning experience of students with 

an interactive e-book. The e-book presents an explanation of a concept with a short 

and simple language to enable students to easily remember its definition through the 

explanation presented. Learners using interactive electronic books have a more active 

and relaxed attitude because they propose solutions to computers independently [26]. 

Each student has a high criterion on domain C2. This result is the impact of using 

e-book equipped with the elaboration of concepts and examples to strengthen stu- 

dents' understanding. Small discussion groups in the learning activities which takes 

place, is able to overcome misunderstandings of students. The uses of features in 

computers such as PowerPoint helps students understand Physical phenomena, there- 

by, helping them to understand Physics [27]. 

The N-gain scores on the C3 domains of groups A and B are distinctly different 

from the range of values, with the first having a high criterion and the second a medi- 

um criterion. The average pre-test scores of each group differed significantly where 

group A was 3.73, and group B 27.34. While the post-test average scores of both 

groups were 79.33 and 68.75, respectively, average difference of pre-test and the post- 

test for group A is higher than that of B (group B obtains a very large average pretest 

value) therefore, the N-gain will be different. Similarly, in domain C5, group A in- 

creases with 'high criterion' and B with medium. This situation is caused by multiple 

choice patterns giving students a great chance to guess the correct answer during pre- 

test. 

The N-gain for C4 domains in groups A and B was 0.68 and 0.57, respectively by 

medium criterion. Therefore, both schools experienced the same improvement for C4 

domains. Although the criteria are the same based on the average score, group A is 

higher than B. Similarly group B is caused by the high average pre-test value there- 

fore, the post-test increase the medium. 

The domain C6 is almost similar to the C4, the difference is that the C6 of group B 

is higher than A where the N-gain score for group B is 0.67 and 0.46 for A. In this 



 
 

 

domain, the average score of group A is zero (0) because most students' answers are 

wrong. The test items on this domain are the most difficult, as evidenced by the dif- 

ference in average pre-test and post-test in group A which are categorized as medium. 

Likewise, with group B, the average score of pre-test and post-test is in the high cate- 

gory. Therefore, the N-gain score is in the medium criterion. 

The application of an interactive eBook is effective to increase the mastery of the 

concept of Equilibrium rigid body and Rotational Dynamics. The mix of audiovisual 

content such as animation, video, images, and text make it easier for students to un- 

derstand the concept. Learning using physics e-books helps students understand ab- 

stract concepts. Hermansyah et al. [28] found that the use of interactive multimedia 

improves creative thinking skills and the mastery of student concepts. 

The application of interactive e-books as the main 'teaching materials' in learning 

activities affects the mastery of student concepts. An interactive e-book maximizes 

direct learning. Collaboration between direct learning and computer-based media such 

as e-books has proven to support students. Research conducted by Sumtsova et al. 

[29] stated that without doubt, collaborative learning is an active method of teaching 

and is very effective as it combines all the recent trends and developments in the field 

of mastering. Bi & Shi [30] stated that computer-assisted teaching is recognized by 

both teachers and students and effectively improve teaching effects. Based on this, the 

application of e-book and direct learning has proven to be empirically and theoretical- 

ly capable of supporting learning. With good learning, this leads to an increase in 

understanding the concept of students. 

The future of the e-book is quite promising. Research by Abuloum et al. [31] stated 

that students have a positive response to the use of digital books, although they have 

not matched the level of readability of printed books. Low e-book usage is due to the 

use of devices not comfortable to the human eye. A computer screen or tablet is not 

good when used continuously over a long period. This is one of the biggest weakness- 

es of e-book. However, it will continue to grow both in quality and technologically. In 

the future, the e-book is expected to overcome its shortcomings with the application 

of a screen that is more comfortable for the eyes, such as a screen with a blue light 

filter. 

 

5 Conclusion 
 

The interactive e-book contains videos, animation, audio, and simple problem solv- 

ing activities in everyday life, effective for improving students' concept and mastery. 

The results show improvement with 'high criteria' on equilibrium and 'medium crite- 

ria' on Rotational Dynamics. Increased mastery of concepts also occurs in each do- 

main of knowledge (cognitive domain). The cognitive enhancement criteria of groups 

A and B are 'high' in C1 and C2, and 'medium' for C4 and C5 domains. Different 

criteria were found in the two domains, where group A contained C3 and C5 domains 

which received high improvement criteria, and B was medium criteria. 
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